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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 

2021 to 2022 academic year) funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the effect that last year’s spending of pupil premium had within our 

school.  

School overview 

Detail Data 

School name St Richard Reynolds 
Catholic High school 

Number of pupils in school  1015 

Proportion (%) of pupil premium eligible pupils 9.7%  

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2020-2023 

Date this statement was published December 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Richard Burke 

Pupil premium lead Kelly O’Malley 

Governor / Trustee lead Andrew Cole 

Funding overview 

Detail Amount 

Pupil premium funding allocation for 2021/22 £ 86,130 

Recovery premium funding allocation this academic year £ 11,600 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 97,730 
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Statement of intent 

The Pupil Premium Grant was introduced by the government to help disadvantaged children and young 
people from Reception to Year 11 to achieve well at school. Schools receive specific funds to support 
children who are eligible for free school meals or have been at any point in the last six years, looked 
after children and those from families with parents in the Armed Forces. This funding is additional 
money given to schools to help raise the attainment of eligible students and improve the educational 
and personal outcomes for this group of students. Schools have the autonomy to spend the funds as 
they wish, with the aim of reducing the attainment gap between Pupil Premium and non-Pupil 
Premium children. Schools are required to publish details on their pupil premium grant, its allocation 
and the impact it has had on pupil attainment.  

 
We recognise that not all students who are eligible for Free School Meals (FSM) are disadvantaged, and 
that some disadvantaged pupils are not registered for FSM. These students are identified through the 
College’s pastoral or progress monitoring systems and we allocate pupil premium funding to support 
them.  

 
The support that Pupil Premium children receive and the planned provision provided is informed by the 
latest documentation and research from: The Department for Education; Ofsted; The Education 
Endowment Fund and the Sutton Trust. In light of recommendations for best practice. Our ultimate 
objectives for our disadvantaged pupils are: 
 

● Raise attainment for PP students so that they make expected or better than expected progress 
and in line with their non-disadvantaged peers. 

● PP students receive a positive progress 8 score at GCSE. 
● Continue to provide a culturally rich education that goes beyond academic development.  
● Maintain Improved attendance amongst PP students in line with the whole school attendance 

target of 96%.  
● Continue to address barriers to learning. Address the lack of adequate study facilities and 

resources for PP students at home - access to IT, a space to work, high quality revision 
materials. 

 
Our key principles are: 

● High quality teaching with an emphasis on cognition and learning. Whole school strategy of 
“Quality First Teaching” to ensure PP student progress and attainment is in line with their non-
disadvantaged peers. Recruitment and retention of high-quality teaching and support staff,  

 

● Continued SEMH support to develop resilience and ensure emotional well-being is not a barrier 
to learning. Targeted support at key transition points year 6-7, KS3-4 and KS4 
onward. Everyone is a tutor and no student Is left behind. 
 

 

● Entitlement and enrichment. Provide a culturally rich education that goes beyond academic 
development through the provision of extracurricular activities which will enhance educational 
entitlement for PP students. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Lower attainment levels of achievement than that of their peers  

2 
Students self-regard as a learner and responses to curriculum demands (i.e. access to 
the curriculum and finding it very hard) 

3 The impact of Covid -19 and lockdown having a disproportionate effect on PP 
students compared to their peers 

4 PP students' home learning environment and lack of parental support.  

5 Subject specific and specialised support members of staff  

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improve student outcomes.  
Raise attainment for PP students so that they make 
expected or better than expected progress and in 
line with their non-disadvantaged peers. PP 
students receive a positive progress 8 score at 
GCSE. 

PP end of KS4 P8 score are on track or better 
than their peers. 

High quality teaching with an emphasis on 
cognition and learning. Whole school strategy of 
“Quality First Teaching” to ensure PP student 
progress and attainment is in line with their non-
disadvantaged peers.  

Learning walks, book looks and internal reviews. 

Focused Learning and Teaching CPD for staff will 
reflect this. 

Recruitment and retention of high-quality teaching 
and support staff. 

Subject specific teachers as well as specialised 
support staff employed.  

Maintain Improved attendance amongst PP 
students in line with the whole school attendance 
target of 96%.  

Attendance will be in line with their peers.  

Continued SEMH support to develop resilience and 
ensure emotional well-being is not a barrier to  
 
Entitlement and enrichment, ensure that all 
students benefit from a culturally rich education 
that goes beyond academic development through 
the provision of extracurricular activities. 

Designated, specialised support will be 
scheduled and monitored.  

An effective tracking of participation is 
established and monitored.  

Levels of engagement are in line with peers.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £41,324 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Recruitment & Retention 
of key specialist teachers  

Evidence suggests that student attainment 
in core subjects such as English and maths 
is raised when delivered by subject specific 
teachers. ‘Specialist and non-specialist’ 
teaching in England: Extent and impact on 
pupil outcomes December 2016 

5 

Quality First Teaching  

 

 

 

 

Evidenced based Teaching  

Through Learning Inquiry 
& CPD  

CPD Focus on 
metacognition and oracy 

 

 

 

 

 

 

 

 

 

 

 

 

Enrichment Activities  

 

 

 

The evidence suggests that quality 
Professional Development shows that PD 
does indeed improve teaching and pupil 
learning (Fletcher-Wood & Zuccollo, 2019; 
Kennedy, 2016a; Lynch et al., 2019). 

 

EEF ToolKit (2001) claims that Interleaving 
and questioning can add +7 months and 
assessment for learning and feedback can 
add +6 to pupil’s progress. 

The Communication Trust’s 2017 report, 
‘Talking About a Generation’ found 

that children who struggle with language or 
have poor vocabulary at age 

five are: 

● Six times less likely to reach the 
expected standard in English at age 
11 than 

● Ten times less likely to achieve the 
expected level in Maths. 

● More than twice as likely to be 
unemployed at age 34. 

 

Although according to the EEF the evidence 
in the Toolkit is primarily focused on 
academic outcomes. It suggests that 
Outdoor adventure learning may play an 
important part of the wider school 
experience. (EEF Toolkit) 

 

 

 

1,2 & 5 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4, 3 & 2 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 41,969 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Academic support  

 

Intervention and 
mentoring 

 The evidence indicates that one to one 
tuition can be effective, providing 
approximately five additional months’ 
progress on average. (EEF Toolkit) 

Social and emotional learning approaches 
have a positive impact, on average, of 
4 months’ additional progress in academic 
outcomes over the course of an academic 
year. (EEF Toolkit) 

1,2 & 3 

Apprentices  

 

 ‘One to one tuition approaches can enable 
pupils to make effective progress by 
providing intensive, targeted academic 
support to those identified as having low 
prior attainment or at risk of falling behind.’ 
(EEF Toolkit) 

3 & 4 

GCSE Pod & Tassomai 

 

‘Using Digital Technology to improve 

learning.’ Published: December 2019 

 

3 & 4  

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £15,676 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Summer School  Summer schools have a positive impact on 
average three months’ additional progress 
(EEF Toolkit) 

3&4 

Pass survey  Parental engagement has a positive impact 
on average of 4 months’ additional 
progress. It is crucial to consider how to 
engage with all parents to avoid widening 
attainment gaps. (EEF Toolkit) 

1,2&3 

Careers Interviews  social and emotional learning approaches 
have a positive impact, on average, of 
4 months’ additional progress in academic 

4 
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outcomes over the course of an academic 
year. (EEF Toolkit) 

Enrichment days & 
Subsided trips 

 The evidence in the Toolkit from the EEF 
suggests that outdoor adventure learning 
may have positive impacts on other 
outcomes such as self-efficacy, motivation 
and teamwork. Outdoor adventure learning 
may play an important part of the wider 
school experience. (EEF Toolkit) 

1, 2 & 3  

Remote learning resources 
&  Uniform 

Studies from NFER, Department for 
Education and GL assessment show 
a consistent impact of the first national 
lockdown with pupils making around 
2 months less progress than similar pupils 
in previous years. The studies from NFER 
and RS assessment both show large gaps 
for disadvantaged pupils, which seem to 
have grown since the start of the pandemic. 

3 

 

Total budgeted cost: £ 98,969 

Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

  Teaching & Learning and CPD 

Whole school strategy of “Quality First Teaching” to ensure PP student progress and attainment is in 
line with their non disadvantaged peers.  
 
Introduction of Excel academic monitoring programme to track progress, attainment and to measure 
impact of targeted interventions in KS3&4.  
 
PP student progress targeted in learning walks, book scrutinies and sample marking and addressed 
through seating plans 
 
Research focused CPD and the whole school Learning Inquiry to support staff development.  

Teaching and Learning continued to take priority despite the implications of the pandemic. 

All PP students, vulnerable students and children of key workers were offered the opportunity  to come 

into school for support when working remotely over Zoom. Approximately 25 -30 students from KS3-5 

attended daily until March 2021. 



 

7 

All other lessons were delivered remotely and students received diagnostic feedback as per the school 

remote learning amendments to marking policy.Members of LT had remote access to online provision 

for quality assurance purposes. Feedback led to informed CPD. CPD was delivered remotely and 

continued to address our key Teaching and learning priorities.  Under the umbrella of metacognition 

and self regulation we prioritised Brilliant Basics, Teacher Talk, Modelling, Feedback, DIRT and 

Challenge. We adapted our CPD provision to include Google Classroom workshops with the intention to 

up-skill staff and ensure all students had a consistent approach to remote learning. We also  introduced 

Learning Gems to keep remote lessons current, engaging and relevant based on observations and 

feedback.  

KS5 subject data indicates that  80% of the PP cohort achieved on or above target and 20% achieved 

lower or split grade targets.         

KS4 data positive progress 8 score for disadvantaged pupils. In 2019 it was 0.02,  In 2020-2021 the 

progress 8 score was +0.117 

WPP students were provided with Chrome books and additional resources to access all subjects. GCSE 

Pod and Tassomai accounts set up for all year 10 and 11 GCSE students. 

Employment of key stage coordinators in Maths and English to oversee intervention programmes. 

 

Extended curriculum time in GCSE Maths and English for most in need, i.e. 6 additional periods of 

numeracy and literacy a week.  

 

HODs and underloaded teachers to lead intervention at KS3 and KS4. 

Provided revision guides for PP students in year 11. 

Enrichment activities such as  music lessons and sports clubs have an increased take up

 

Targeted Support  

Apprentices and in class intervention for targeted PP and vulnerable students including small 

group work, homework club, one to one support. 

Online intervention for KS3: Lexia, Spellzone, and Maths Whizz. Were introduced to help support 

students that were flagged as needing additional support from Progress Leaders. This was in 

conjunction with SA support and tailored class sizes for PPG/SEND students. As the online subscriptions 

were well received by pupils, subscription to GCSE pod, Tassomai and Maths watch for KS4 were 

introduced.   
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Whole school strategies  

Complete College wide PASS survey in Autumn term 2.  PASS provides insight into students’ attitude to 
self and school and highlights barriers to learning. This was then used to form intervention and 
targeted support, such as mentoring.  (see above ) 
 
Complete pen portraits across KS3 and 4 to further develop positive relationships between tutor and 
tutee. improved relationships.  The data was triangulated with PASS to give us a wider overview of 
student and parent voices. This then allowed us to target key groups identified through PASS as 
needing intervention rolled out in term 2. 
 
Holiday clubs throughout the year for PP students to ensure continued engagement,emotional support 

and  pre teaching during school holidays, as well as food vouchers.  

 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 
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Further information (optional) 
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